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Abstract 
This paper intends to present the results of a small scale study on the implementation of drama workshop among second 
language learners. The objectives of the study are i) to investigate whether drama activities are able to integrate all the four 
skills  among second language learners and ii) to examine to what extent could drama activities motivate the students to use 
the target language actively. The participants were 25 undergraduate engineering students and 16 TESL students cum 
facilitators. Based on observations and reflective writing from the facilitators, data were qualitatively and descriptively 
analyzed. Results of the study suggest that drama activities are able to integrate the four language skills among the students as 
well as motivate them to actively use the target language among themselves. The study concludes that as a teaching 
technique, drama activities could be useful and fun for second language learners in giving them the opportunity to practice the 
target language actively to enhance the four skills. 
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1. Introduction and Background 
Drama is an activity which requires participants to be creative in order to assume the assigned role. During the 
activity, the participants are required to portray the characters and persona of themselves or others imaginatively 
into another situation through verbal expressions and gestures [1]. In the field of language teaching and learning, 
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drama is one of teaching techniques that can be implemented in second language classroom. Even though drama 
is not a new methodological approach for language teaching and learning [2][3], the belief that it might be an 
effective tool for language teaching and learning cannot be denied.  
Drama is not only a performance but a final product or output of a whole learning process [4]. In second 
language classroom, drama is the integration of four skills; speaking, reading, listening and writing. In other 
words, the students would need to use their writing skills when writing their scripts, read and comprehend the 
instruction given, perform the drama by using speaking skills and simultaneously using the listening skills. Maley 
and Duff [5] state that the incorporation these four skills happens in a natural way. Careful listening and 
spontaneous verbal expression are integral to most drama activities and many of them require reading and 
writing, both as part of the input and output. By implementing suitable context in the drama activities, Zyoud [6] 
and Hu [7] believe that drama can promote and improve such skills in second language learning. 
In addition drama also provides opportunities for students to practice and use the target language in a 
meaningful and appropriate way [7][8][9]. Drama activities allow the students to use language for different 
purposes as the activities provide rich contexts for students to make use of the language [2][6][10]. Such activities 
require students to interact with each other and react to what they do and say. As they act and interact, they are 
making use of their own personal store of language in order to communicate in meaningful manner and thus 
giving them the opportunities to improve their linguistic abilities and oral communication skills [7][11][12]. 
Besides, drama also helps 
to Athiemoolam [13], the most common problem encountered by second language students is that they are self-
conscious in using the target language as they fear of making mistakes or being laughed at by their friends. Ho 
students had less anxiety to speak in English when they could work with their classmates and speak English to 
each other during the drama activities. Bengtsson [9], through the findings of her study, further explained that 
students felt safer when they were acting as someone else other than themselves. They can express themselves 
better, as the fictitious character lessens the feeling of being on display. Shy students can hide behind the 
character they are performing hence making them feel secure and comfortable to use and practice the second 
language in the classroom [4].  
Furthermore as a learner-centered approach, the drama activities could a
to learn and use the second language as a means of communication [5][6][11][12][14][15][16]. Drama activities 
make the students feel more responsible towards their own learning process as the activities require them to 
develop their own script creatively, thus makes them feel enthusiastic to produce a good output which is the 
drama performance itself which is full of fun as well as entertaining [6]. Apart from fostering and maintaining the 
, they could be actively involved in the activity while working with the group 
members. This is proven by Ho [10] and Bengtsson [9] in their research where the students reflected that the 
drama activities are motivating. Likewise, they feel even more motivated to write good dialogues since the scripts 
will be read in front of everyone in the class.  
Even though a number of researchers El-Nady [16], Miccoli [14], Athiemoolam [13], Ho [10], Bengtsson [9], 
Fuentes [4] have confirmed the advantages of using drama activities in second language classroom, ESL teachers 
in Malaysia are still reluctant to utilize the drama technique as they find it difficult, in addition to lack of 
resources and time. Furthermore the exam-oriented educational system in Malaysia is preventing the teachers 
from using drama activities in the classroom because they need to follow the syllabus prepared and finish it 
within the given time in order to prepare students for the exam. Some of the teachers need assurance that drama 
activities are workable in language classroom as they are not confident with the benefits drama activities bring to 
the second language classroom.  
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2. The Study 
This present study was conducted to examine the implementation of drama activities for second language 
learners. This study aimed to discover the potential of drama activities to be implemented in the second language 
classrooms. 
2.1 Act Out! Drama workshop 
on communication, writing and 
interaction-based type of activities. The activities required the students to cooperate and work together using the 
English language. Besides that, language input was provided to further enhance their present knowledge of the 
English language and to break down any existing barrier concerning the use of English. 
The first three activities: Behind the Lines, Script it Out! and Practice Time help the participants to produce an 
output, which was a musical drama. The participants were required to perform their musical drama during the last 
activity, named UTM Got Talent. Prior to that, the participants were given 90 minutes to create their own script 
and practice before the real performance. Each drama performance should meet the four criteria determined by 
the researchers where the drama should portray: i) originality ii) creativity iii) proper and correct usage of 
language and iv) the theme depicted in the song lyrics.  
2.2 Participants 
The participants of this study were 25 engineering students from five selected engineering faculties: Faculty of 
Civil Engineering, Faculty of Mechanical Engineering, Faculty of Electrical Engineering, Faculty of Chemical 
Engineering and Faculty of Petroleum and Renewable Energy Engineering, All the participants had mixed level 
of English language proficiency and had volunteered to take part in the drama workshop.  Besides the 25 
engineering students, 16 TESL students cum facilitators also took part in the workshop. All the TESL students 
were third year students who took Language Games subject as one of the requirements for their course. 
2.3 Instrument 
assisting the participants throughout the drama workshop, facilitators were required to review the process and 
running of the workshop, specifically the implementation of drama activities conducted. Guiding questions were 
provided to assist the facilitators in writing the reflections. The facilitators were given two weeks to write the 
reflection and submitted it to the researchers. 
3. Results and Discussion 
Analysis on notes on observations and on  (labeled here as F#) have led to two major 
themes that help suggest the effectiveness of drama activities in fulfilling the tasks of reading, writing, speaking 
and listening. The findings discover two aspects which acknowledge that drama activities manage to integrate the 
four language skills apart from providing the opportunities to motivate the students to use the target language 
actively. 
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3.1 Ability of drama activities to integrate reading, writing, speaking and listening skills 
Drama activities are said to be effective because the activities manage to incorporate the four language skills 
[5]. Facilitators have pointed out that drama activities are the integration of several language skills. The first 
skills. Such activity required the students to read and comprehend the meaning underlies the song lyrics given 
and then share their opinions regarding the concept of the song with their fellow group members. 
 
understand English for the  
 
opportunity to express their ideas using the English language. 
 
     r hand, integrates the speaking, listening and writing skills as the students 
need to discuss with each other using English in order to write a 10-minute drama script based on the song lyrics 
given in the previous activity.  
 
F8: Participants give their ideas and share their opinions in English. As participants write out the 
script, they also practice their writing skills which include vocabulary, grammar and spelling.  
 
All the facilitators claimed that this activity was successful in integrating the speaking and listening skills 
because the students need to do a lot of speaking activities during this second drama activity. The students were 
required to voice out and share their opinions with each other in this activity in order to create an outstanding 
drama script. While sharing their opinions, they will need to listen and respond to each other. Then, they need to 
write the storyline of the drama according to what they have discussed and agreed earlier.  
 
F6: ...Participants need to speak a lot in giving and brainstorming ideas 
 
Besides, this activity also integrates grammar skills. It is because while writing the drama script, students will 
learn about the English sentence structures which they might not know before and also learn on the right usage of 
English language from their group members and from the facilitators.  
Another activity, s because in this 
activity the students were required to practice their drama based on the script they created earlier. During this 
third activity, students will try to act accordingly to the script created earlier. Meanwhile, they can still make 
changes to their drama script and performance. Therefore, students will give suggestions and comments to 
improve their drama performance. One of the facilitators pointed out that during the activity: 
 
F2: They shared and gave opinions on how to organize their flow for the drama. Besides that, they also 
contributed some ideas on what each person should say when they act. 
 
Similar to  same skills. The differences 
between these two activities are: the students need to perform their drama in front of the audience and their 
performances are evaluated 
drama performance. 
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F8: ...Participants also learn to speak in English. They memorize their lines and if they forgot it, they 
will still come out with another sentence in English.  
 
As a stage for students to use English by acting it out, this activity, not only required the students to act, but 
also to speak naturally and spontaneously in order to make the drama looks real and interesting. 
 
Apart from successfully integrating the four language skills in helping the students improve their English 
language proficiency, the workshop managed to fulfill the tasks of the four language skills. This indirectly shows 
that drama activities are one of integrated ESL task-based activities that manage to link the task of reading, 
writing, listening and speaking. 
3.2 Drama activities are able to motivate the students to use the target language actively 
Based on observations, drama activities seemed to motivate the students to actively communicate in the target 
language with each other, for example, during the group discussions, the rehearsal and the performance. English 
has become the medium of communication in all the drama activities. Observations on the drama activities 
implemented indicated that these activities provide more opportunities for students to use and practice the target 
language actively. The need to discuss with each other to create the 10-minute drama script forces the students to 
communicate with each other, to think, listen and write in English. Thus, English becomes the medium of 
communication during group discussion and as well as when performing.  
 
ey can communicate in English language through the beginning of preparing the script. Even 
thought they might make several grammatical mistakes in their speech or stuck in a middle of sentence, however, 
they still manage to practice English language. Besides that, the participants could learn from their friends (peer 
 
 
F8: ...starting from the process of writing the script; participants need to know the correct usage of 
grammar via sentences in the dialogue. Even though the sentences may be short but still the participants learn an 
important language skill that is writing in English. When the participants are not sure of how to write a correct 
English sentence, they will ask the facilitators and it helps to enhance their English. Besides that, throughout the 
drama practice and the real drama itself, the participants learn how to communicate in English. 
 
It was observed that in the first activity, challenges and 
comprehension skills when they were given the lyrics to a song. In this first activity, there is the need to 
comprehend the meaning that underlies the song lyrics and discuss it with their fellow group mates.  This activity 
provides opportunities for them to express their own ideas in English and share it with their friends. Indirectly, 
this activity helps enhance their speaking and reading skills.  
While in the second activity, the students were asked to create a script for a ten minute sketch called 
.  Here, the students were to utilize their writing and speaking skills where they need to discuss with their 
group members to create a script for their musical drama performance. Therefore this activity exposes students to 
English sentence structures, grammar and new vocabulary. The third  and the last one 
UTM Got Ta  as observed, provided more opportunities for students to speak and act in English naturally. 
In these two activities students were to perform the musical drama in English where they would need to act and 
interact with each other during the rehearsal and the performance.  
When students were given opportunities to practice their English language and perform it in front of an 
audience, the chances for them to acquire their ESL skills are higher [6][7]. This is because through all the drama 
activities conducted, students were given opportunities to speak the language, listen to the language as well as 
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read and write using the language. Thus, such opportunities could enhance their English language skills, as well 
as improve their English language proficiency. 
4. Conclusion 
This small study set out to investigate whether drama activities, if designed well, could integrate the four skills 
of reading, writing, speaking and listening and to examine if such activities could motivate the students to use the 
target language actively. Findings indicate that drama activities conducted both manage to integrate the four 
skills in addition to providing the platform for the students to actively use and practice the target language with 
each other. Observations on the implementation of the drama workshop clearly showed that the students also had 
fun when interacting with others in the midst of completing the tasks assigned to them. Reflections from the 
facilitators also reported positive effects of drama activities used among the second language learners. They 
believed that these activities are useful to help the students gain their confidence in using the target language, 
especially when the activities managed to integrate the four skills. Thus, drama activities could be a useful 
platform for students to practice and improve the target language as well as to contribute to the enhancement of 
their English language proficiency.  
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